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CCE’s Vision for Schools

= Equity and data are embedded in all
conversations and practices,

= Teaching and learning are purposeful,
challenging, and have value beyond
school,

= Assessment demonstrates the competence
of students in multiple ways, and

= Collaborative practices improve teaching
and learning.
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A CCE Program

Partnership:
= CCE
= Worcester Public Schools
= Cambridge College

Intensive ESL Masters and
Teaching License cohort model

Inquiry framework to deepen
classroom application of key
learning

High-rigor, asset-based approach
to teaching ELLs



Questions:

= Please use the chat box in the lower left-hand corner of the screen to ask
questions. We will answer as many as we can throughout the presentation.

= We will have a few questions for you to answer in the chat box during the
presentation to encourage interaction.

Materials posted:

= Webinar recordings, slides and other resources will be archived at
http://www.qualityperformanceassessment.org/webinars/.

= All tools referenced in this webinar and in the QPA Guide are
available on the QPA website for free with login.

= We will send follow up email when materials are posted.
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Learning Objectives D))

Participants will:

Develop a vision for instructional design and performance
assessment that maintains high rigor for ELLSs;

Understand how to align curricular standards to appropriate linguistic
tasks for different levels of English proficiency;

Learn from one teacher’s work that fosters metacognition, vocabulary
development in all language domains, and encourages real-world
application of skills and concepts.
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Webinar Overview

Christina Brown, Center for Collaborative Education

Principles and Tools for Teaching ELLs

Sarah Ottow, Center for Collaborative Education

A Teacher’s Perspective on Instructional Design

Allison Audet, History Teacher, Worcester Public Schools
Questions and Discussion
Tools, Resources, and Closing
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The National Context

Figure 1. Percentage of public school students who are English language learners (ELL), by state: School year 2010-11

[ ] Less than 3 percent (13)
[] 3tc 59 percent (16)

[ & to 99 percent (14)

B 10 percent or more (8)

-

Fur et
SOURCE: U.5. Department of Education, Mational Center for Education Statistics, Common Core of Data {CCDY), "Local Education Agency School
Universe Survey,” 2010-11. See Digest of Educstion Sfatizfice 2012, table 47,

- As cited in The National Center for Education Statistics, https://nces.ed.qov/programs/coe/indicator cgf.asp
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What the Research Says

The Maurnicio Gastén Institute for
Latino Community Development °2 Center for
and Public Policy Collaborative UMASS

Education BOSTON

Improving Educational Outcomes of

English Language Learners in Schools and Programs
in Boston Public Schools
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The Reality for ELLs
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eve

services
A “culture of failure”

of drop outs
of suspensions
of being retained

ssues with Special Education

- Uriarte, Tung, Karp, et al. (2011)




What the Research Says

~ The Mawricio Gastdn bazitune for
Center for @ Latino Community Developement
Collaborative and Pubbe Pobey UMASS

Education BOSTON

Learning from Consistently High Performing

and Improving Schools for English Language Learners
in Boston Public Schools

EXECUTIVE SUMMARY November 2011
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What We Can Do

Coherent, standards-based
curriculum

Explicit teaching of all aspects of
English

Opportunities to use English
authentically

Multiple forms of assessment

= Tung, Uriarte, Diez, etal. (2011)



The Opportunity Gap

“Despite the best efforts of America's educators to
bring greater equity to our schools, too many
children- especially low-income and minority
children- are still denied the educational
opportunities they need to succeed.”

Russlynn Ali
Assistant, Secretory for Civil Rights
U.S. Department of Education

- As cited in National Opportunity to Learn Campaign, www.otlcampaign.org

Center for
Collaborative
Education



Starting with the “End in Mind”
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= Writing and reading for different
tasks, purposes, and
audiences

= Connecting reading, writing,
speaking, & listening

= Academic language

= Reading and writing a wide
variety of text types

All teachers are language teachers! i




Key Principles

Language is complex word, sentence and discourse levels

Students need . " : : :
reading, writing, speaking & listening

to use language

Focus on academic

general vs. specific content vocabulary
vocabulary

Maintain high standards keep rigor high to provide equal access

Provide support for each

language level access points through specific supports

- From A. Audet, 2013; J. Abedi, 2010; M. Gottlieb, M. E. Cranley & A. Cammilleri, 2007; M. Gottlieb, 2006, www.wida.us
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http://www.wida.us/

CALP

Cognitive Academic
Language Proficiency

BICS

Basic Interpersonal
Communication Skills

Collaborative
Education

L@&m,,m From WIDA's Performance Definitions http://www.wida.us/standards/RG_Performance%20Definitions.pdf "


http://www.wida.us/standards/RG_Performance Definitions.pdf
http://www.wida.us/standards/RG_Performance Definitions.pdf
http://www.wida.us/standards/RG_Performance Definitions.pdf

Reaching the Summit

Center for
Collaborative
Education



Rock Wall
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Level Level2 Lewvel 3 Lewvel 4 Level 5
Etering Emerging De veloping E&xpanding Bridging
1
;'
L@Center for
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Level 1 Level 2 Level 3-4 Level 5-6

LEVEL OF o Text may be copied or * Varying amount of text o All original text *  Alloriginal text
SUPPORT adapted may be copied or * Occasional scaffolding  Minimal or no scaffolding
» Consistent scaffolding adapted
* Frequent scaffolding
WIDA Performance
Writing znd ELD —

Standards Scaffoldscaninclude he following |
——
SENSORY: realia, pictures, photos, diagrams. books, websites, ﬂmsx

GRAPHIC: charts, tables, graphic orgamizers, word banks pictures

INTERACTIVE: pairs, partners, groups, LI \

Center for
L@ Collaborative 20
Education
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Real-life objects (realia)
Manipulatives

Pictures & photographs

lNlustrations, diagrams, & drawings
Magazines & newspapers

Physical activities

Videos & films

Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines

Number lines

In pairs or partners
In triads or small groups

In a whole group

Using cooperative group
structures

With the Internet (websites) or
software programs

In the native language (L1)

With mentors

- From WIDA's Amplification of the English Language Development Standards

Center for
Collaborative
Education
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WIiDA

COMSORTILM

READING

* HRespond o WH- questions
related to illuscrated text

* Use references (e.g., picture
glossaries, rechnology)

* Maich data or information
with its source or genre (e.g.,
description of clement o its
symbal on periodic table)

* Classify or organize
information presented in
visuals or graphs

* Follow multi-step
instructions supported by
visuals or data

* Maich sentence-level
descriptions to visual
representarions

* Compare content-related
features in visuals and
graphics

* Locare main ideas in a series
of related senrences

words/phrases o social and
academic contexes

Identify topic sentences or
main ideas and details in
paragraphs

Answer questions about
explicit information in texts
Diifferentiate berween fact
and opinion in rext

Ovrder paragraphs or
sequence information within
paragraphs

Can Do Descriptors: Grade Level Cluster 9-12

For the given level of En.g]ish ]anguagc ]Jl‘ﬂﬁl:il:ni:}' and with visual, g;mp]]i::, or interactive support dlmu.g}] Level 4, English
learners can process or produce the language needed to:

* Comparefcontrast authors’
points of view, characrers,
information, or events

* Interpret visually- or
graphically-supporred
information

+ Infer meaning from texe

* March cause o effect

+ Evaluate usefulness of dara
or information supported
visually or graphically

* Interpret grade-level
literature

* Synthesize grade-level
CXPOSITOrY text

* Diraw conclusions from
different sources of
informational text

* Infer signi of dara or
information in grade-level
marerial

*+ Identify evidence of bias and
credibility of source

(S
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http://www.wida.us/standards/CAN_DOs/
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http://www.wida.us/standards/CAN_DOs/
http://www.wida.us/standards/CAN_DOs/
http://www.wida.us/standards/CAN_DOs/
http://www.wida.us/standards/CAN_DOs/
http://www.wida.us/standards/CAN_DOs/

Example

Level Level2 Lewel 3 Level 4 Level §
fntering Emerging Dewelcping xpanding Bridging
Label Describe Describe in Summarize
illustrations questions detail questions
of questions and questions and
and conclusions and conclusions
conclusions using conclusions
with a graphic using word
partner organizers banks
(cloze) with
a partner

Buydesy - g A3

S
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Assessment Continuum

ASSESSMENT CONTINUUM

el

(o)
k=
c
-
8 Knowledge,
— Skills,
[T Work Habits & Dispositions
o Knowledge Master Core Academic Content
== & Skills Think Critically
'5_ I Master Core Academic Content Communicate Effectively
()] Think Critically Solve Complex Problems
ol Knowledge Communicate Effectively Work Collaboratively
| Master Core Academic Content Solve Complex Problems Learn How to Learn
|
|
L N-DEMAND, STANDARDIZED ITEMS AND TASKS CURRICULUM-EMBEDDED PERFORMANCE TASKS
Selected Short Long Standardized Complex Complex
Response Constructed Constructed Performance Performance Extended
Items Response Response Tasks Tasks Projects
Items Items

Source: Conley, D.T., & Darling-Hammond, L. (2013). Creating systems of assessment for deeper
Gce"“'“' learning. Stanford, CA: Stanford Center for Opportunity Policy in Education
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= Allison Audet
Worcester Technical High School, US History Teacher
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Planning, Teaching and Assessing:
One Teacher’s “Think Aloud”

Start with big ideas

Create student objectives
Make the material come alive
Celebrate knowledge

&

@
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= Look at MA curriculum frameworks based on the
Common Core State Standards

= Consider prior and future learning

= Give students framework in the form of a reading
guide

I Center for
@ Collaborative 27
Education
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United States History [I- The Boom and the Bust Unit

In this unit, stedents will explore the “Roaring 20's" and the Great Depression. Students will analyze the
economic, social and political policies of the 205 that led to the Stock Market Crash [and the Great

Depression). Students will see the transformation of the country from the optimism of the 1920s to the
hopelessness of the Great Depression.

Describe how the battle between traditionalism and modernity manifested itself inthe major historical
trends and events after World War | and throughout the 1520s.

What
happened?

Who was
involved?

Why didit
happen?

Whatwas the
outcome?

Why is this
important?

Your Reaction

the Boston
police strike in
1515

the RedScare
and Saccoand
Vanzetti

racial and
ethnic tensions

the Scopes
Trial and the
debate over
Darwin's On
the Origins of
Species

Prohibition

28



A Lesson: The Great Depression

S

Center for
Collaborative
Education

Describe the various causes and conseguences of the global depression of the 15305, and analyze how

Americans responded to the Great Depression.

Cause

Effect (Consequence)

Over speculation: 9 9 % 9 9 9

Buying on Credit: 999999

Over production{farming): 999999

Over production (business): 99%999

Government Policies: %%9999

Describe the influence of the ideas of John Maynard Keynes, and the critigue of centralized economic
planning and management by LLi:Iwig von Mises, Friedrichwon Hayek, and Milton Friedman.

John Maynard Ludwig von Mises
Keynes

F.A Hayek

Milton
Friedman

Economic ldeas

Criticism of

Writings,Works

Influence/Impact

Example:

29
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Analyze the important policies, institutions, and personalities of the New Deal era.

THE PECFLE!
Who they What they did? | Whatimpact Why werethey | Your reaction
were? (during the did they have? | important?
Depression) [on the Why do we
Depression) study them?
President
Herbert
Hoowver
President
Franklin D.
Roosevelt
Eleanor
Roosevelt
Huey Long
Charles
Coughlin
The Policies
Please also refer to your "Alphabet Soup” Handout
Program Whenit was | Why itwas | Who Whatdid it | Whatwas Your
created? created? createdit? | do? the Reaction
impact/Did
it help? Why
was it

30
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Explain how the Great Depression and the New Deal affected American society.

Life During the Great Depression:
Challenges

Life during the Great Depression:

Survival Strategies

Impact of the MNew Deal on the
quality of life

What would you have done to

survive?

Impact on future voting patterns: Why did a “New Deal coalition’ consisting of African Americans, blue-

collarworkers, poor farmers, lews, and Catholics” emerge?

Modified DBO:

Claim: During the Great Depression there was anincrease inthe “importance of the federal government

in establishing economic and social policies™

Ewidence:_

Interpretation




= What students need to know

What was life like during

_— >

— Content the Great Depression?

— Language Describe what life was like
-_— during the Great

» Social language
* Academic language

Depression.

= \What students need to be ableto do ~ 2nlvzeand

synthesize a

— Transfer skills ————— \Varietyofprint

and non-print
sources.

I Center for
@ Collaborative 32
Education
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= Class profile: Who are my students?
— Language level
— Culture considerations
— Learning styles
— Special education
— Other assets, other needs

I Center for
G Collaborative 34
Education



= How do | make the lesson accessible to all
learners?
— Activate schema through mini-lessons
— Consider Universal Design principles
— Engagement through all four language domains
— Consider cross-curricular connections
— Implement necessary scaffolds

I Center for
@ Collaborative 35
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Step 3: Make the Material Come Aliv

3 -
' » 4 |
I Todd andRobert Sonkin. 4

STOCKS COLLAPSEIN 16,410,430SHARE
BUT RALLY AT CLOSE CHEERS BROM
BANKERS OPTIMISTIC, 0 CONTINUE I

CALIFORNIA

RURAL REHABILITATION DIVISION

r city like o
thought it was our Ji

PROPOSED LOCATION OF INITIAL CAMPS =

A FOR MIGRANTS
<~— ROUTES OF MIGRATION

- g - . e

| Fain e

S a
was th

e blackest

wrung their knell

e i . of old Eoot Hilly
\.-y.w From Denver, Colorado, it blew so kkizk stro
They thought th: d out, but didn't k ow lony
o ey it !
® L LY eir 01l Boom shacks)
* B histled thrafthe cracks,
- o) a8 crowded 1 rlor room
- T the Lord was coming, they thought it was their doom
j— .
8. \p This stonm took place at sundown and lasted thrg
VEGETABLES, BRICK

When we looked out next morninz we saw
PEAS, LETTUGE We saw outside our window where wheat
3 Was now a rippling ocean of Dust the ¥ind had blown.

It covered up our fences, it cov_ered up our barns,

It covered up our tractors in this wild and windy stomm,
We loaded our jallopies and piled our family iny

Ve rattled down the highway to never come back again.

bout the worst Duststorm
was in

on the afternoon of
This is an original
IS, ¥arch 1940

Archives
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Social Standard:

Describe what life was life during the Great Depression

Level 1 Lewel2
Entering Emerging

Level 3
De velcping

Lewvel 4
Expanding

Label pictures of life in the
Great Depression using a word
bank with a partner

Describe what
life was life

orally and/or
textually
independently

Center for
Collaborative
Education
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= Formative assessments

— cooperative groups, reading guide, brainstorms, “find a
friend” to paraphrase key points, Think-Pair-Share,
Think-Pair-Share-Square

= Summative performance tasks

— Book, log, website, SnapChat, Twitter, memory box,
scrapbook, cartoon

I Center for
@ Collaborative 38
Education



Step 4: Celebrate Knowledge

THE
GRENT DepRESSION

MONAZ |

Center for :
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Starting with the “End in Mind”
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Questions and Discussion

Center for
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Education
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= Poll Question:
What is one key strategy you want to explore or try out in your practice?

Center for
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Education



LEVEL OF o Text may e copied or ¢ Varying amount of text ¢ All original text o All original test
SUPPORT adapted may be copied or o Occasional sceffolding o Minimal or no scaffolding

» Consistent scaffolding adapted

* TFrequent scaffolding
WIDA Performance
Expecttions for \
Wiiing and ELD —
Stmdacs Saffiliscaiscdethe fllovig. |
]

SENSORY: realia, pictures, photos diagrams, books, websites, ﬁ]ms\

GRAPHIC: charts, tables, graphic organizers, word banks, pictures —

INTERACTIVE pas, paters grougs, LI o
ScoRING KEY:
LANGUAGE | ACCESSLEVELI ACCESS LEVEL 2 ACCESS LEVEL 34 ACCESS LEVEL 5-6

Center for
Collaborative
Education

Real-life objects (realia)
Manipulatives

Pictures & photographs
lllustrations, diagrams, & drawings
Magazines & newspapers

Physical activities

Videos & films

Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines

Number lines

Interactive Supports

In pairs or partners
In triads or small groups

In a whole group

Using cooperative group
structures

With the Internet (websites) or
software programs

In the native language (L1)

With mentors

43
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Tools: Allison’s Reading Guide

Describe the various causes and conseguences of the global depression of the 19305, and analyze how
Americans responded to the Great Depression.

Cause Effect [Consequence)

Over speculation: 9 9 9 9 9 %

Buying on Credit: 999999

Ovwer production{farming): 999999

Over production (business): 99%999

Government Policies: 999999

Describe the influence of the ideas of John Maynard Keynes, and the critigue of centralized economic
planning and management by Lwaig von Mises, Friedrich von Hayek, and Milton Friedman.

John Maynard Ludwigvon Mises | F.A. Hayek Milton
Keynes Friedman

Economic ldeas

Criticism of

Writings,/ Works

Influence/Impact

Example:

Center for
Collaborative
Education
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G&nterfor Quality Performance Assessment:
Education A Guide for Schools and Districts

By Center for Collaborative Education

Foreword by Jay McTighe

TOOL

1001

www.quality performanceassessment.org
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Tools: QPA Curriculum Planning Template

TooL 2 P]

8

COMMON PERFORMANCE ASSESSMENT CURRICULUM
PLANNING TEMPLATE

Purpose

To apply the (P& Framasork 1o develop and implement a standards-based common performancs assssment, snsuring
thant echnical quality and collaboration are bl into the process. When izackens colbborate to destgn, implement, and
soone performance aswsments, they are more Bkely o achiers iechnical qualey and increase stodem achizvement

Planning

= Uszp | dop ume or Une 0 Meet 2% 3 SO on Percamance Assssment beam o
complele the form.

= Bring resources, standards, and curriculum matenals 1o the planning session and create an agenda, goals, and roles
for each session so time can be most produciie.

= Conttnue 1o work o e emplae topether and individmlly 10 complete sectioms. Remember, the laarming plan s
for the mdrvdual teacker, a5 common does not mean “the same”

Process
work colliboratreely o complete each sectson of the form, balancing the nesd for 2 common task and rubric while
embedding the task in the curmioslum and ulture of cach leachers classoom.

ALKGN
Thamathc unit or fopic Coursedsubject:
Grads leval
¥ i Lo =
Estasilshesd goals (skandards, 25t century skilks, and school-specific goais)
1o guits el @rrduriteg and maka
Students willl know {oomtont) Studants &l ba ablks to (skiis)

& 2007 Crmt oy Crillsboresve Fnrason oo Froe e Hom {20061 Natan Conte for dmeneest lrrpler sopid From fay MeTighe S Crant Wiggtm

& g by Desgm I < Wiaribook WA Far Saper and 1 . oy
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Upcoming CCE Events

Digging Deeper into ELLs and Performance Assessment

Quality Performance Assessment Summer Institute
July 14-17, 2014 in Boston, MA

School teachers, administrators and district professionals will work together as a team
to learn the QPA framework, design common practices customized to their context, and
establish shared accountability for results. The 4-day QPA Institute will offer three
sessions created specifically for educators of ELLs. Each session will allow educators
to share and problem-solve based on their specific context with the overarching goal of
networking across schools and districts for the success of English learners.

Discounted lodging, PDPs and graduate credits available.

Register at www.qualityperformanceassessment.org

Center for
G Collaborative 47
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http://conta.cc/1gyT4nX

For more about ELL research:

= Tung, R. etal. (2011, Nov.). Learning from Consistently High Performing and Improving
Schools for English language Learners in Boston Public Schools. Boston, MA: Center for
(F%oltl)?bcgaltjon and The Mauricio Gaston Institute for Latino Community Development and
ublic Policy.

= Uriarte, M. et al. (2011, Nov.). Improving Educational Outcomes of English Language
Learners in Schools and Programs in Boston Public Schools. Boston, MA: Center for
gog?bcgaltjon and The Mauricio Gaston Institute for Latino Community Development and
ublic Policy.

= Both studies available at: http://www.ccebos.org/research/publications ell.html

I Center for
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References and Resources

For more about different types of language backgrounds of ELLs:

Freeman, D. & Freeman, Y. (2004). Three Types of English Language Learners. National Council of Teachers
of English, 9(4), 1-3. Retrieved from http://stancock.iweb.bsu.edu/EDRDG610/typeells.pdf.

Menken, K & Kleyn, T. (2009). The Difficult Road for Long- Term English Learners. Educational

Leadership, 66(7), 1-5. Retrieved from
http://www.ascd.org/publications/educational_leadership/apr09/vol66/num07/The_Difficult_Road_for_Long-

Term_English_Learners.aspx.

For more about the ELL population:

S

Rennie Center for Education Research and Policy. (2013, Fall). Closing the Gap for English Language
Learners. Cambridge, MA: Rennie Center for Education Research and Policy. Retrieved from
http://www.renniecenter.org/research/ClosingGapELLs.pdf.

The Progress of Education Reform. (2013). English Language Learners: A growing-yet-underserved- student
population. Education Commission of the States. 14(6), 1-6. Retrieved from www.ecs.org/per.

The National Center for Education Statistics.(2013). Percentage of Public Schools Students who are English
Language Learners by State. Retrieved from https://nces.ed.gov/programs/coe/indicator_cgf.asp.
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References and Resources

For more about instructing ELLs:

S

Long, S., Bell, D., & Brown, J. (2004). Learning from Children as Skillful Teachers of Their Peers. National Council of
Teachers of English, 9(4), 5. Retrieved from http://stancock.iweb.bsu.edu/EDRDG610/typeells.pdf.

Macdonald, E. & Brisk, M E. (2004). Planning for Writing: Defining Purpose, Audience, and Topic With English
Language Learners. National Council of Teachers of English, 9(4) 3-4. Retrieved from
http://stancock.iweb.bsu.edu/EDRDG610/typeells.pdf.

Zwiers, J & Crawford, M. (2009). How to Start Academic Conversations: An innovative technique draws young English
Language Learners in academic discussions. Educational Leadership, 70-73. Retrieved from
http://www.ped.state.nm.us/QualityAssuranceSystemsintegration/dl09%20/ELL %20Summit/How %20t0%20Start%20Ac
ademic%20Conversations.pdf.

Cummins, J. (1999). BICS and CALP: Clarifying the Distinction. Toronto: University of Toronto. Retrieved from
http://files.eric.ed.gov/fulltext/ED438551.pdf.

www.wida.us

www.colorincolorado.org
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References and Resources

For more about implementing performance assessments:

For

S

Center for Collaborative Education. (2012). Quality Performance Assessment: A Guide for Schools and
Districts. http://www.amazon.com/Quality-Performance-Assessment-Schools-Districts/dp/0988311607/

more about the intersection of performance assessment and effective teaching practice:

Conley, D.T., & Darling-Hammond, L. (2013). Creating systems of assessment for deeper learning.
Stanford, CA: Stanford Center for Opportunity Policy in Education.
https://edgolic]y.stanford.edu/sites/default/files/pubIications/creatinq-svstems-assessment-deeper-
learning 0.pd

Darling-Hammond, L .& Falk, B. (2013). Teacher Learning Through Assessment, How Student-
Performance Assessments Can Support Teacher Learning. Washington, DC: Center for American
Progress. http://www.americanprogress.org/issues/education/report/2013/09/12/73978/teacher-
learning-through-assessment/

Faxon-Mills, S., Hamilton, L., Rudnick, M. & Stecher, B. (2013). New Assessments, Better Instruction?
Designing Assessment Systems to Promote Instructional Improvement. Washington, D.C.:Rand
Corporation. www.rand.org
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Contact Information

Center for Collaborative Education

Email: info@ccebos.org
Phone: (617) 421-0134
WWW.Ccebos.org

@cceboston
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